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ABSTRACT
This research is intended to determine the correlation between students’
attitude and motivation toward the English achievement. This thesis entitled “The
Correlation between Students’ Attitude and Motivation toward English
Achievement at Korean Bilingual School” is intended (1) to find out the
correlation between students’ attitude toward English achievement of the bilingual
Korean students, (2) to determine the correlation between students’ motivation
toward their English achievement of the Korean bilingual students, and (3) to find
out the correlation between students’ attitude and motivation toward their English
achievement.
The type of this research is a correlational research. It evaluates the
hypotheses concerning correlation between the two variables that were examined
statistically. The research subject consisted of 10 Korean Bilingual students at
Sekolah Bahasa Korea of Yogyakarta. In order to determine the students’ attitude
and motivation, the students were given a questionnaire based on Gardner's
Attitude/Motivation Test Battery (AMTB); while the students’ achievement is
measured based on the score of English achievement test. The questionnaires and
achievement test were used for data collection. In order to know the level of the
students’ attitude, motivation, and achievement, the data analysis technique was
done statistically using the formulas of the ideal mean and the standard deviation
of the score. The Product Moment of correlation coefficient test was applied in
analyzing the data. It is used to investigate the existence and the degree of the
correlation between students’ attitude and motivation indexes toward students’
achievement score in English class.
The findings of the research show that there is a positive and significant
correlation between students’ attitude toward English achievement. It can be seen
from the r value = 0.828 with alpha level 5% which indicated that the hypothesis
is accepted. There is a positive and significant correlation between students’
motivation toward English achievement because it is found that the r value is 0.
762 at alpha level of 5%. Meanwhile, there is positive and significant correlation
between students’ attitude and students motivation toward English achievement
with the value of r= 0.830 at alpha level 5%, it showed high correlation.
Key words: Students’ attitude, Students’ motivation, English achievement, and
Korean Bilingual students.
1CHAPTER 1
INTRODUCTION
A. Background of the Research
Language is an important way of communication. It helps people in
expressing themselves, planning their lives, remembering the past,
exchanging ideas and preferences.  The ability to do so in more than one
language multiplies the opportunities for people to experience all these
functions and even master them as well as advancing their career
opportunities. By learning a language, it will help the students to know
themselves, their culture and another culture. It is because the language we
learnt has the central role in students’ intellectual, social and emotional
development and it supports the success in learning of all subjects.
There are many languages that can be used in this world. English is
one of the global languages that widely spoken in the world. The teaching of
English is continuously growing nowadays. It can be seen from the fact that
English teaching in Indonesia can be found in almost all educational levels.
Moreover, English can be learnt everywhere and it is taught almost in all
developing countries in the world.  English is not only taught for local
people, but also for immigrants such as Korean people. Nowadays, Korean
communities are occupy in almost every city in Indonesia. The development
of the technology and science has forced them to master the global language
which is always used in any aspects of education. That is why there are so
many education centers that serve English learning for immigrant students.
2One of the education centers is Sekolah Bahasa Korea which is located in Jl.
Sambi Legi Maguwoharjo, Yogyakarta, whose students will be explored as
the subject of this research.
Since English is an international language, it is important to teach
English in Indonesia. English as foreign language has been taught as a
compulsory subject from primary school up to university. People realized
that teaching English at the primary level becomes very important and needs
much concern. Learning English in primary level is aimed to reach
functional level. It means that the students are demanded to be able to use
English to fulfill their daily need such as for reading the newspaper and
communicating both spoken and written. Based on these considerations,
many students in this level try to master more than one language in order to
engage in the community and in social affairs. There are some reasons why
students learn foreign language: to pass examination, to be able to read
books, to travel abroad, to be easy in communication with foreigner, to find
job, and other purposes.
However, learning a language is a difficult task. Some people are not
successful in learning English even the university students still have great
difficulties in learning English, though before they study in the university
they have English lessons for about nine years. Several contextual factors,
such as L1 proficiency, level of similarity between L1 and L2, and
motivational factors make L2 learning become a difficult process. Most
foreign language learners vary in terms of many factors such as attitudes,
motivation, learning style, age, gender, and aptitude. Motivation is an
3important factor in L2 achievement, while attitude is more than ability. It
provides the main incentive to initiate learning a foreign language and later
the determination to preserve and sustain the learning process. The role of
motivation in human activity is believed to be at least as important as
language aptitude in predicting second language achievement.
Moreover, the result of teaching learning process can be seen from the
student academic achievement. Academic achievement is a result which has
been achieved by an individual after she or he accomplished some
assignments. Furthermore, language achievement is clossely associated with
the individual variables of attitude and motivation. Attitude was
significantly correlated with motivation, and motivation was significantly
associated with language achievement. Motivation mediates the relationship
between attitude and motivation that were significantly and positively
correlated with the gained scores in learning English.
The term of attitude is related to an individual tendency to act in
certain condition. Someone’s attitude is based on what someone says or
someone does and it is based on visible behavior. It means that someone’s
attitude toward something can be seen from the way they say and act related
to the attitude object. Someone who has positive attitude will view the
object is valuable. In contrast, someone with negative attitude will view that
an object is not valuable, for example someone who has positive attitude
toward a particular subject (for example English subject),  he or she likes
this subject and always talk about English whenever they always slip
English into conversation, frequently study hard on English and never
4absent in English class. It shows that attitude is based on visible behavior
because we can see it when people do such kind of behavior.
There are several reasons why research on students’ attitude and
motivation toward language learning is important. It is because the success
of language learning in the school situation depends on both motivation
(which is influenced by attitude) and on the range of opportunities for its
use outside the classroom.
Brown (2001:127) says:
It seems intuitively clear… that second language learner’s benefit
from positive attitudes and that negative attitudes may lead to
decreased motivation and in all likelihood, because of the decreased
input and interaction, to unsuccessful attainment of proficiency.
The next reason, attitude toward learning is believed to influence
behaviors such as selecting and reading books, speaking in a foreign
language. Third, a relationship between attitudes and achievement has been
shown to exist.
As the consideration, teacher should understand not only the material
and method in teaching but also the students’ motivation and attitude toward
English and its culture because it determines the success of language
teaching process. The students who have positive attitude toward English
are expected able to master English better than the students who have
negative attitude, because they will have stronger motivation to learn a
language, while students who have negative  attitude toward a language will
do the opposite. The writer concludes that the students who like to study
English will study harder than students who do not like to study English;
5hence, motivation and attitude become important factors in language
learning. For this reason, teacher should build good attitude in teaching
learning process; the positive attitude toward English will help the students
in mastering it well, and if the students have negative attitude toward
English, they will be indifferent toward it.
There are some important factors affecting the success of learning
process. Thus in this research, the writer wants to know the influence of
students’ attitude and motivation on their achievement in learning English.
It examines how learning of English is shaped by students’ English
language background and their exposure to the language as well as their
perceptions of the factors that motivate them to learn English. It discloses
that students use English most often when they are at the school
environment and also home. Furthermore, the research will explain that
students’ performance in English language is determined by the time when
they were exposed to the language, hence the need for students to learn
English in their early years of study and to use the language regularly for
better performance.
This research will be conducted for students in 6th grades of primary
level majoring the Sekolah Bahasa Korea, which is located in
Maguwoharjo, Yogyakarta. It is pointed out that the students are both
instrumentally and interactively motivated to learn English language, which
help them to achieve further goals such as academic excellence and
employment prospects. Based on the reasons above, the writer decides to
conduct a research entitled “The correlation between Students’ Attitude and
6Motivation toward their English Achievement at Korean Bilingual School.”
This research is important to be conducted to know the levels of students’
attitudinal and motivational factors so that teacher can take the
consideration in managing their internal factors in learning English.
B. Identification of the Problem
Second (foreign) language learners can differ in many ways. The
individual differences of learners include age, intelligence, aptitude,
motivation, attitude, personality, and cognitive styles while in the process of
learning the learners may differ in strategies. In this study, not all of the
individual variables will be discussed. This study only focuses on individual
variables of attitude, motivation and language achievement in relation to the
success in learning English. The three variables are considered important
since the three individual differences are regarded as non-innate variables,
by which English teachers can provide conditions for the three variables to
be optimally conducive to learn English.
In learning English, each student has different attitude and motivation
especially in terms of its strength. If the strength of the students’ motivation
correlates to students’ achievement, it is important for teachers to know
their students’ motivation indexes. The sixth graders majoring in Sekolah
Bahasa Korea of Yogyakarta, also have different motivation indexes in
learning English because they come from different background and they
may have different priorities of needs, goals, and desires. It would be
difficult to measure the level of students’ motivation because there are many
factors which affect students’ commitment to study. Health, physical
7tiredness, home backgrounds, events in their personal lives, previous
education experiences, personality and the onset of adolescence, are just
some of the factors that can be affect how students with their motivation
appear in class (Littlejohn, 2001).
Thus, it is very helpful because Gardner (2004) designs an instrument
called Attitude/Motivation Test Battery (AMTB) to discover the index of
someone’s motivation and attitude toward a foreign language. This research
used the modified AMTB to measure students’ attitude and motivation
indexes in learning English.
Moreover, the level of identification the learners have with bilingual
or trilingual identity is also influenced by their attitude and motivation.
Generally some of students think that learning English is very difficult and
sometimes they feel bored with English lesson. This attitude makes the
teacher confuse in how to motivate the students toward learning English in
this school. This study is attempted to give some suggestions to improve the
situation related to the attitude of the students toward learning English.
There is an indication that the students’ English achievement
influenced by their motivation of learning. Some of the sixth grade students
of Sekolah Bahasa Korea of Yogyakarta have been successful in their
English learning achievement because they have got their motivation in
learning. The students, who are low motivated in learning a language, will
not be able to achieve good results. Based on the reason above, the writer
wants to investigate students’ attitude and motivation toward English
learning and its influence on their English achievement.
8C. Limitation of the Problem
In teaching learning process, it is found that English is a difficult
subject. Not all students enjoy it because they are not native. There were
also general concerns among the primary school teachers of English as a
Second Language about the change of attitude and different level of
motivation experienced by students in primary level in which give the
significance influences to their language achievement.
Generally, achievement depends on two main factors, namely internal
factors and external factors. In this study, the writer will limit the study in
its internal factors, namely English learning attitude and motivation. To
make the problem clear, it is necessary for the writer to limit the problem.
The limitation of the problem as the follows: the influence of attitude and
motivation on English achievement for Korean bilingual students in primary
school. The study will be limited to the sixth grade of bilingual students at
Sekolah Bahasa Korea of Yogyakarta.
D. Formulation of the Problems
Based on the background of the study, thus, the problems are
formulated as follows:
1. How is the correlation between students’ attitude toward English
achievement of the sixth grade bilingual students at Sekolah
Bahasa Korea of Yogyakarta?
92. How is the correlation between students’ motivation toward
English achievement of the sixth grade bilingual students at
Sekolah Bahasa Korea of Yogyakarta?
3. How is the correlation between students’ attitude and motivation
simultaneously toward English achievement of the sixth grade
bilingual students at Sekolah Bahasa Korea of Yogyakarta?
E. Objectives of the Research
The objectives of the study are to identify:
1. The correlation between students’ attitude toward English
achievement.
2. The correlation between students’ motivation toward English
achievement.
3. The correlation between students’ attitude and motivation toward
English achievement.
F. Significances of the Research
The outcome of this research is expected to show the correlation
between students’ attitude and motivation toward English achievement. To
be more specific there are two benefits of the study:
1. Theoretically
a. It can be used as input on English teaching-learning process,
b. The result of the research can be used as reference for those who
want to conduct a research in English teaching.
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2. Practically
By knowing the correlation between students’ attitude and motivation
toward their English achievement, the teacher can use better technique
in teaching English to build the positive attitude and high motivation
of their students.
CHAPTER II
REVIEW OF LITERATURE
A. Literature Review
1. Factors Influencing English Learning Achievement
Human beings have the capacity to acquire another language.
Some of them learn a new language more quickly and easily than
others. This simple fact is known by all who have themselves learned
a second language or taught those who are using their second
language in school. Clearly, some language learners are successful by
virtue of their sheer determination, hard work and persistence.
However there are other crucial factors influencing success that are
largely beyond the control of the learner. These factors can be broadly
categorized as internal and external. It is their complex interplay that
determines the speed and facility with which the new language is
learned.
Factors that may influence success in learning English are
teachers, classroom situations, level of language anxiety, learning
strategies, and students’ motivation. As it is categorized by Djamarah
(2002), factors influencing the success in learning are divided into
external and internal factors. The external factors include
environments and instruments which consist of curriculum, facilities,
and teachers. The internal factors include physical and psychological
conditions of the students. The elements of the psychological factors
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are attitude and motivation in which motivation of the students is one
of the most important factors influencing their success or failure in
learning the language.
Attitude is also one of the important factors in learning. This is
because an ESL/EFL learner's motivation in language learning is
affected by his/her attitude toward learning the language. The relation
between attitude and motivation has been considered a prime concern
in language learning research. Someone’s motivation to learn is
thought to be determined by his or her attitude toward the other group
in particular and by his or her orientation toward the learning task
itself. The learning will occur more easily, when the learner has a
positive attitude towards the language and learning. Positive attitude
toward language enhance proficiency as well. Language attitude
studies explore how people react to language interactions and how
they evaluate others based on the language behavior they observed.
The positive attitudes will build up the students' motivation. They will
motivate themselves because of some reasons. As for example,
individual who is studying the vocabulary because of instrumental
motivation learned faster than those without this motivation. Having
rich vocabulary is one condition to be able to make a good
composition in diction. It proves that motivation needed by the
learner.
The motivation has a close relation to the success of learning
and may influence students in their learning achievement. This
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motivation seems very influential in determining the students’ success
in the process of learning because it can be a “key word” in order to
achieve the success. Students’ success in learning can be defined as
students’ achievement in subject learned. Some achievements can be
seen through students’ mark or score, for example through students’
summative test scores which describe students’ mastery of material
taught in class. To get a good score, or course, students need
intelligences, but in fact, without the motivation in learning they
cannot maximize their potencies. There might be no success without
motivation because there might be no learning activity at all.
“The usual meaning of motivation for the teacher is probably
the interest that something generates in the students” and it relates to
the attitude of children towards the target language, as these are rooted
in their minds and their background (Gardner and Lambert, 1972:
180). Various studies have found that motivation is very strongly
related to achievement in language learning. While, attitude is related
strongly to motivation, it is evident that people with a negative
attitude towards a language could not be motivated learners, and there
is evidence to support the correlation between the positive attitude
about a language and high achievement.
Meanwhile, motives can be conceived as predisposition toward
certain kind of behavior which has developed within the individual as
a result of the relative success of his various attempts as satisfy his
needs. It is very important and can influence the achievement in
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learning English. The role of motivation during learning is also
important for schooling because motivation can influence what, when,
and how to learn.
Moreover, motivation is viewed as a dynamic, situated and
social construct and closely related to learners’ identity construction.
Besides, motivation is one of several important factors that may
influence students’ English achievement. Learners’ motivation has
been widely accepted as a key factor which influences the rate and
success of second/foreign language learning. It is described on how
attitude toward learning are formed, how affect learning has been
increasingly interest of language teachers and researchers as well. The
reason is that attitude influences one’s behavior, inner mood and
therefore learning. So it is clear that there is an interaction between
language learning and the environmental components in which the
student grew up. Both negative and positive attitude have a strong
impact on the success of language learning. Discovering students’
attitude about language will help both teacher and student in the
teaching learning process.
Based on Brown (2000:162) motivation was examined as a
factor of a number of different kinds of attitudes. It means that,
motivation cannot be separated with attitude. Both of them are
important in learning language. As mentioned earlier, motivation is an
inner power to achieve the language learning objectives. It means that
motivation affects language achievement. In learning foreign
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language, the learners need high motivation because they will find
many troubles without being obliged to do so by outside pressure.
Motivation influences how and why people learn as well as how they
perform. Motivation was found to be the best predictor of student
achievement in the two studies that investigated factors influencing
student achievement and effects of the factors on students’
achievement in learning the English language.
2. Attitude
Learning a language is closely related to the attitude towards the
languages. Positive language attitude let learner have positive
orientation towards learning English. As such, attitude may play a
very crucial role in language learning as they would appear to
influence students’ success or failure in their learning. There are some
of the definitions of the attitude from the experts. According to
Bohner and Dickel (2011: 395), an attitude is defined as a belief or
thought toward any object, person, or event based on judgment. One
example of attitude is self-perception, which is a result of observations
of our own behaviors. Brown (2001:.61) characterized attitude by a
large proportion of emotional involvement such as feelings, self,
relationships in community.
Attitude, according to Ager (2001: 134), is one significant
component to understand motives, such as the objectives and goals of
language groups in child education planning and types of language
behavior of parents. As Ager suggested that attitude consist of three
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components: knowledge, emotion, and potential action. Knowledge
indicates the human being’s thoughts and knowledge of the objects in
language use. Emotion consists of good or bad feelings toward the
things, and potential action is made up of the behaviors in relation to
the objects.
Attitude can be formed on the basis of feelings and beliefs about
objects and past actions toward them. Attitude forms and changes on
the basis of implicit and explicit processes and, while explicit attitudes
(attitude in which activation can be governed by conscious processes)
changes more quickly through fast-learning systems and some degree
of information. Implicit attitude (attitude in which activation is
unconsciously controlled) changes more slowly through slow-
learning processes and sufficient information. More recently, social
psychologists have argued that attitudes and social contexts are
inextricably related to each other (Bohner & Wanke, 2002:6). In other
words, attitude can be formed and changed, not through individual
cognition but through social consensus from social interaction.
Gardner (2006: 91-93) claimed that attitude is an evaluative
reaction to some referent or attitude object, inferred on the basis of the
individual’s belief or opinion about the referent. He also considered
attitude as component of motivation in language learning. According
to him, “motivation refers to the combination of effort plus desire to
achieve the goal of language learning.
Brown (2000: 168), in his great work Principles of Language
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Learning and Teaching added: “Attitude, like all aspects of the
development of cognition and affect in human beings, develop early
in childhood and are the result of parents’ and peers’ attitude, contact
with people who are different in any number of ways, and interacting
affective factors in the human experience”. Here it seems clear that
there are many stimulants lead to positive or negative attitude of an
individual. Attitude is an internal state that influences what the
learners likely to do. The internal state is some degree of
positive/negative or favorable / unfavorable reaction towards an
object. Attitude differs in intensity or strength. It consists of two
components: the cognitive, affective and the conative component. The
cognitive component refers to an individual’s belief structure, the
affective to emotional reactions and the conative component
comprehends the tendency to behave in a certain way towards the
attitude. Attitude is somewhat indirectly related to second language
achievement. It is merely one type of factors that give rise to
motivation which eventually results in attainment of proficiency in a
second language. Baker (2001: 235) discussed five main
characteristics of attitude:
a. Attitude is cognitive (i.e. is capable of being thought about) and
affective (i.e. have feelings and emotions attached to them).
b. Attitude is dimensional rather than bipolar – it vary in degree of
favourability/unfavourability.
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c. Attitude predisposes a person to act in a certain way, but the
relationship between attitudes is not a strong one.
d. Attitude is learnt, not inherited or genetically endowed.
Attitude tends to persist but they can be modified by experience
Light own (1993:39) argued that if the speaker’s only reason for
learning the second language is external pressure, internal motivation
may be minimal and general attitude toward learning may be negative.
He goes on to observe that, “depending on the learners’ attitude,
learning a second language can be a source of enrichment or a source
of resentment.”
According to Ellis (1994), the learner’s attitude towards the
target language informs the determination with which the learner can
tackle challenges in the target language. Normally, learners manifest
different attitude toward the target language, target language speakers,
the target language culture, and the social value of learning the second
language, particular uses of the target language, and themselves as
members of their own culture. This attitude is likely to reflect the
particular social settings in which learners find themselves. He
continues to argue that learners’ attitude has an impact on the level of
second language proficiency achieved by individual learners and they
are influenced by this success. Thus, learners with positive attitude,
who experience success, will have these attitude reinforced. Similarly,
learners’ negative attitude may be strengthened by lack of success.
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3. Motivation
Motivation is a common word that usually use in daily life and
it is also the assumption about someone’s else purpose and it is
usually expected to find that purpose in some immediate and obvious
goal such as money, prestige, and security, all people have a
motivation to do and to learn something but also with different
motivation including students in learning English. The motivation that
brings students to the task of learning English can be affected and
influenced by the attitude of a number of people.
According to D rnyei (2001: 9), the meaning of the term
motivation is that the only thing about motivation most researchers
would agree on it that is, by definition, concerns the direction and
magnitude of human behavior: the choice of particular action, the
persistence with it, and the effort expanded on it. In other words,
motivation is responsible for: why people decide to do something,
how long they are willing to sustain the activity, how hard they are
going to pursue it.
According to MacIntyre (2002:46), motivation indicates a thing
or a condition. It tends to be motivated by individuals’ behaviors. For
example, “people are motivated to eat, play games, work, and
socialize on so on, with potentially hundreds or thousands of more
specific motives that could be cited”.  Ager (2001:7) defined
motivation as a language behavior. Motivation prompts learners’
desire to achieve the target language learning and provides a stimulus
20
for continuous learning activity. Motivation consists of three aspects:
goals, attitudes, and motives. Concepts of three motivational
components “are directed towards understanding why people make
choices, and most are aimed at reducing the complexity of the human
situation by trying to identify key variables”. Goal theory, which is
one of three main elements to define motivation, consists of three
types of goals: ideal, objective, and target. When students have high
and particular goals, higher performance of behaviors tends to be led.
However, all motivations cannot be explained by the goal theory. For
instance, motives such as parental expectation (a parents’ desire for
their children’s skill advancement in the target language), the
experience of success (better efforts for high achievement), imitation
(emulation of a leader whose success one hopes to aspire), and self-
esteem (a desire to promote our own skills) are more likely to be
explained by needs more than goals. The satisfaction of needs that can
explain these motives is one type of goal theory. When the concept of
the need is included into goal theory, it becomes more useful to
explain seven motives such as identity, ideology, image creation,
insecurity, inequality, instrumental, and integrative motives. However,
not all motivation can be explained by goal theory.
Motivation in this research refers to a set of reasons for
engaging students in learning English. The reasons can be students’
basic needs, goals, state of being, or ideals that are desirable. In this
21
case, students’ motivation indexes refer to the level or quality of how
well students are motivated in learning English.
In Foreign Language Learning theories, it is suggested that
motivation can be defined in relation to two factors: the needs of the
learners and their attitude toward the second language and the second
language community.  Learners are motivated if they need to learn the
language in order to achieve a goal or if they want to communicate
with speakers of the target language and learn about the country where
the language is spoken (Nakanishi T, 2002: 279).  Additionally, it is
grouped together with various aspects of personality and emotion,
hence the reference to attitude and motivation.
Brown (2000: 160) stated that "it is easy in second language
learning to claim that a learner will be successful with the proper
motivation".  With similar views, Gardner (2006: 241) posited that
“students with higher levels of motivation will do better than students
with lower levels”. He further added that “if one is motivated, he/she
has reasons (motives) for engaging in the relevant activities, expands
effort, persists in the activities, attends to the tasks, shows desire to
achieve the goal, enjoys the activities, etc” (2006: 243). He points out
that there are several components of effort (effort to succeed, to please
the teacher or the parents, to pass examinations) and it is important to
identify them as some of them might not link directly to learning a
language.  He defined attitude as the base for the middle term of the
equation, relating them to behavior. Besides, he also proposed that the
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individuals’ motivation index is incorporation of the three-part
conception of motivation. They are the effort made in learning the
language, the desire to learn language, and effective reactions toward
learning the language.
The improvement of motivation is influenced by internal and
external factors. The internal factors come from the learner himself
and the external ones derive from outside the learner. Louis Damen
(1987: 223) as compiled by Schumann (1978) divided internal factors
affecting motivation in learning process into self-esteem, interest, and
attitude.
a. Self- esteem
Students come to school with different ideas about
themselves and their abilities. They figure out pictures of their
value as human beings and of their ability to cope successful
with their environment. Interaction with environment has made
their self-image and consequently a certain interaction will
influence their scholastic achievement. Brown (2000:103) stated
that every successful cognitive or affective activity is carried out
with some degree of self-esteem, self-confident, knowledge of
one self and belief of his own capability of that activity.
b. Interest
Interest is defined as individual tendencies to give
response toward stimulus. It has pointed out that interest one of
the most important elements in teaching. Almost everyone
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wants to know or learn about something. They come to school
in the hope that they will get advanced knowledge from the
teacher. If the material is interesting, their motivation will
increase.
c. Attitude
Anasti and Urbina (1997: 404) considered attitude as a
tendency to react favorably or unfavorably toward a designated
class of stimulus. It means that the learning will be effective if
the students have attitude that favor their learning.
Besides internal factors, students are also motivated by external
factors. Harmer (2001: 137) considered method of teaching, media
and physical condition of the classroom, involved in this factor.
a. Method of teaching
Method is an overall plan for the orderly presentation of
language material. The best method is used to reach a goal.
There is one method of teaching language but the teacher must
vary his method according to the age and attainment of his class.
Teacher is supposed to be creative in using their ideas to make
the teaching learning process more interesting for the students.
Moreover, method is very important in educational world. A bad
method will make the student get failure, other side a best
method will make the students get a success. Method really
closed with the techniques and techniques depend on the
teacher. A teacher is an important figure for the students; they
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are supposed to choose an appropriate method of teaching in
order to stimulate the students.
b. Media
Media is one kind of reinforcement in classroom. Media is
an instrument to reach a goal. In teaching learning media is
divided into three groups. They are audio, visual and real object.
Tape and radio can include in audio. Schools equipment and
healthy equipment can include in real object as a teaching aid
media. All of these media can be used in learning language as a
thing to arise motivation of students.
c. Physical condition of the classroom
Classroom is a place in which teaching-learning takes
place. The physical condition refers to the number of the
students the big room and the available in the classroom. A
pleasant place, nice friends and enough facilities can make
learning enjoyable. In a big class there are many different
characteristics. A big class is consisting of a big number of
students. Too much students in a classroom make a class to be
noisy. The noisy class may disturb the person who wants to
study. It can influence the students’ concentration to the subject.
It will make students feel bored.
Gardner (1972: 13) then, takes distinction between integrative
and instrumental motivation. Integrative motivation is defined as
positive attitude toward the target language group and a willingness to
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integrate into the target language community. It reflects students’
willingness or desire to be like a representative member of the other
language community. It also reflects students’ high level of effort and
interest in learning the target language and students’ attitude toward
the learning situation and the target language community.
An integrative orientation toward language study reflects „a
sincere and personal interest in the people and culture represented by
the other group.’ An instrumental orientation emphasizes „the
practical value and advantages of learning a new language.’ The
integrative orientation thus stresses an emotional involvement with
the other community, while the instrumental orientation does not
necessarily. (Gardner and Lambert, 1972: 14)
Therefore, a learner is interactively motivated when he/she
learns a language because he/she wants to know more of the culture
and values of the foreign language group and to make contact with the
speakers of the language and to live in the country concerned. Ellis
(1994: 513) also claimed that:
Integrative motivation has been shown to be strongly related to
L2 achievement. It combines with instrumental motivation to
serve as a powerful predictor of success in formal contexts.
Learners with integrative motivation are more active in class
and are less likely to drop out. However, integrativeness is not
always the main motivational factor in L2 learning; some
learners, such as those living in bilingual areas, may be more
influenced by other factors like self-confidence or friendship.
It shows that learners who wished to integrate themselves into
the culture of the language group and become involved in social
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interchange in that group. In this case the learners want to know as
much as possible about the culture and become involved in social
interchange in that group. For example: An Indonesian learns English
language in US.
Meanwhile, instrumental motivation refers to practical reasons
for learning a language, such as to gain social recognition or to get a
better job. Instrumental motivation is characterized by a desire and an
interest in gaining social recognition or economic advantages such as
a high salary, power or carrier through knowing a second language.
Instrumental motivation occurs when the learner’s goal is to get a job
or pass an examination and integrative motivation, which occurs when
the learner wishes to identify with the culture of the L2 group.
The instrumental motive focuses language behaviors for the
improvement of life chances, career development, and the opportunity
of better job, the integrative motive focuses on learning language as a
lingua franca for fluent communication with family and other
communities. Identity is related to ethnic nationalism, which indicates
a motive of an ethnic group to remain a nation. Traditions, habits, and
life patterns of the community are expressed through ethnic culture of
a social group, and language helps members of a community achieve
everyday communication. Inequality means the desire of the
disadvantaged groups to enter the mainstream society to free
themselves from discriminations in relations to language, gender, and
ethnicity. That is, minority groups who have experienced
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discriminations in relation to the mainstream society might feel the
need to learn the dominant language. Ideology refers to acceptance of
diversity and multiculturalism between our own language and culture
and those of other countries. It can provide people with motivation to
understand other cultures and to learn a second or foreign language.
Image indicates the creation of other countries’ favorable views
toward our own culture, traditions, history, and religion as well as
acceptance of diversity like the case of ideology. People may feel the
need to learn a second or foreign language in order to understand
other cultures and countries. Finally, insecurity indicates the fear of
losing the heritage language and culture, and destruction of tradition
and history. The fear of language might inspire heritage language
learning to reinforce cultural identity. These motives above might
explain general reasons why bilingual programs can be successful.
Goal theory, with associated attitudes, is a significant component in
studying language learning motivation in social psychology.
Proficiency in the target language is itself a goal for learners (Irie,
2003: 89).
It can be conclude that instrumental motivation is
described as a situation in which students believe that mastery
of the target language will be instrumental in getting them a
better job, position or status. For example: A worker follows the
English class to get a better position in her/his office.
Dörnyei (2003: 15), motivation is the combination of positive
attitudes to language learning with the desire to reach a language
learning goal. Gardner demonstrated four components of attitudes and
28
motivations for successful language learning: integrativeness, attitudes
toward the learning situation, motivation, and instrumental
orientation.
Integrativeness refers to the desire to communicate and interact with
other communities and members. Attitudes toward the learning
situation refer to favorable or unfavorable evaluative reactions toward
a teacher or course. Motivation is viewed as the desire to learn the
language, and it influences second language acquisition directly.
Finally, instrumental orientation means that the reason an individual
decides to learn a second language is for the associated practical
advantages, such as a better job and career development.
However, Masgoret and Gardner (2003: 152) argued that while
integrative motivation was emphasized more than instrumental
motivation in the SLL context, instrumental motivation in the FLL
context was higher because the target language is used as the medium
of ordinary communication and as the medium of academic
communication and learning in schools.
Dörnyei (2006: 50) argued for understanding language learning
motivation as “a multi-faceted construct that comprises a number of
more general, trait-like and more situation-specific, state-like
components that direct and energize learning behavior” This
interpretation motivation is more dynamic than static within a
situation. New perspectives in foreign language learning motivations
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contain approaches of the classroom environment because a target
language is used and learned in an academic learning situation.
Gass and Selinker (2001: 156) agreed that “it makes sense that
individuals who are motivated will learn another language faster and
to a great degree. Furthermore, numerous studies have provided
statistical evidence that indicates motivation is a predictor of the
language learning success”. They then proceed to validate attitude as
one cause of motivation.
Meanwhile, based on the sources where the motivation comes
from, motivation can be categorized into intrinsic and extrinsic
motivation.  According to Djamarah (2002), intrinsic motivation is
motivation which comes from the individual him/herself. The
motivation is activated and functioned without any stimuli from
outside the students because the drive to do something already exists
in the students.
Students are motivated to learn English because they want to
master English itself not because of other reasons such a praise or
good mark as the reward for what they do. It is the students’ natural
interest in learning English. Vallerand (2007: 28) also stated that
intrinsic motivation deals with behavior performed for its own sake in
order to experience pleasure and satisfaction, such as the joy of doing
a particular activity or satisfying one’s curiosity. According to him,
there are three subtypes of intrinsic motivation in the field of
education:
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a. To learn
To learn which motivation for doing an activity for the
pleasure related to developing knowledge and new ideas. In this
subtype, the students are learning English in order to satisfy
their curiosity of English language. They want to explore the
world and satisfy their understanding on something new.
b. Toward achievement
Toward achievement which is the feeling related with
attempting to realize a goal or task. It means that learning
English is an activity for satisfaction of accomplishing or
creating something new, copying with challenges, exceeding
one self, and achieving some goals.
c. To experience stimulation
Experience stimulation which is based on sensation
motivated by doing a task, for examples fun and excitement. In
this subtype, for the students, learning English is a fun and a
pleasure activity. If they learn English it will make them feel
happy and they enjoy the process of learning English.
The extrinsic motivation is the opposite of intrinsic motivation.
Extrinsic motivation is the motivation that activated or functioned by
stimuli from outside the students. They are motivated to learn English
because they have purposes outside the learning situation. It is not
caused by the desire to master English but caused by their desire to
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receive reward such as praise or good mark from the teacher
(Djamarah, 2002).
According to Deci and Ryan (2000: 61), there are four subtypes
of extrinsic motivation:
a. External regulation
External regulation is to the least self-determined form of
extrinsic motivation coming entirely from external sources such
as rewards or threats. It means that external regulation come
from outside that makes someone motivated to do something in
order to get rewards and even from outside pressure. They want
to learn English because parent’s order or want to get teacher’s
praise. English subject has been a part of education curriculum;
indirectly it makes the students have to learn English.
b. Introjected regulation
Introjected regulation involves externally imposed rules
that the student accepts as norms to be followed in order not to
feel guilty. The term “introjected” actually refers to
“interjected”, it means that the students accept the rules in order
not to feel guilty. In one side, the students must follow the rules.
On the other side, if they are not following the rules they will be
feel guilty. Therefore, the students are putting on the situations
between following rules and not following the rules.
c. Identified regulation
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Identified regulation occurs when the person engages in an
activity because he or she identifies with the behavior and sees
its usefulness. Some students like English and make learning
English is a hobby activity. They feel English is important for
their future.
d. Integrated regulation
Integrated regulation involves behavior that is fully
understood with the individual’s other values, needs, and
identity. English is being part of this world. For the students,
learning English is important for their reputation, it will make
they are easier to get a job and also it will have a good
opportunity for themselves in the future.
4. English Achievement
The term of achievement refers to the task oriented behavior
that allows the individual’s performance to be evaluated according to
some internally or externally imposed criterion that involves the
individual in competing with others, or that otherwise involves some
standard of excellence. In this case, students come to the class with
different levels of basic knowledge. In that class, students learn
subject matter through certain learning activities. It is important to
measure their progress in learning weather to know the students’
acquisitions of materials taught or to know the effectiveness of
teaching and learning strategies.
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Measuring the students’ achievement does not mean merely
measuring their acquisition of the materials taught in class but more
than that, it also measures them in terms of attitude, interest, and value
toward subject matter. Therefore, it is possible to correlate
achievement to motivation since motivation considered as factor
influencing the success in learning.
The result of teaching learning process can be seen from the
student academic achievement. Academic achievement is a result
which has been achieved by an individual after she or he
accomplished some assignments (Azwar, 1996: 11). It can be
concluded that academic achievement is the result which has been
achieved by someone after she or he follows certain subject at school.
5. Teaching English for Bilingual Students in Primary School
The term bilingualism refers to the ability to speak two
languages, but it is defined differently by different scholars. A
bilingual is a person who learns a second language without
competition between two languages (Baker, 2001: 5), while some
theorists argued that second language ability of a bilingual person is as
proficient as their first (Cloud, Genese, & Hamayan, 2000: 466), they
demonstrated that a bilingual is an individual who fluently and
functionally uses both first and second languages in various contexts.
The definition of bilingualism has been flexible. Bilingual is defined
as “having or using two languages especially as spoken with the
fluency characteristic of a native speaker; a person using two
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languages especially habitually and with control like that of a native
speaker” and bilingualism as “the constant oral use of two languages”.
The English-speaking population has continually increased
throughout the world, and the numbers of non-native fluent English
speakers have passed the number of native English speakers (Graddol,
2006: 6). Many non-English speaking countries have introduced
English to primary students. According to Jung and Norton (2002:
12), in over 50 countries, English is taught as an optional school
subject in primary schools, and 25 countries have made it a mandatory
subject. English education is introduced in Grade 4 in China, Grade 1
in Thailand, Grade 2 in France, Grade 3 in Norway, and Grade 3 in
Israel. Recently, in Korea, English has also become a mandatory
school subject beginning in Grade 1 of elementary school, so Korean
parents are increasingly interested in English education and
bilingualism in Korean and English.
Gardner (2004: 2) proposed that „Second Language Learning is
a social psychological phenomenon, and it is important to consider
carefully the conditions under which it takes place.’ In this chapter,
therefore, concepts and factors involved in second language (L2)
learning is discussed. Reasons for learning a language other than one’s
mother tongue (L1) ought to be considered. Bilingualism has always
been of the crucial importance worldwide given that the monolingual
mortal is in actuality a somewhat scarce commodity. With the rapidly
developing sophistication of information and communication
35
technologies, we can expect that bi- and multilingualism will assume
even greater importance as international contacts multiply and
previously „isolated’ ethno-linguistic groups gain easy access to their
home cultures.
While, Macnamara’s (1967) definition, in Hamers and Blanc
(2000:8) seems to contradict the one above as he proposes that: “A
bilingual is anyone who possess a minimal competence in one of the
four language skills, i.e. listening comprehension, speaking, reading
and writing in a language other than his mother tongue.”
Gardner (2006: 50) specified that „motivation involves four
aspects, a goal, effortful behaviour, a desire to attain the goal and
favourable attitudes toward the activity in question’. He (2006: 51)
said that:
The type of motivation answers the question of why the
individual is studying the language. It refers to the goal. Many
reasons could be listed: to be able to speak with members of that
language community, to get a job, to improve one’s education,
to be able to travel, to please one’s parents, to satisfy a language
requirement, to gain social power, etc. It may even be that there
are as many reasons for studying a second language as there are
individuals.
The importance of the factors mentioned in the above citation
(attitudes and motivation) is also stressed by Ellis (1994:473) when he
records that researchers in various other surveys have also identified
these two among „a veritable plethora of individual learner variables’
or factors that influence language learning.
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Hamers and Blanc (2000: 7) point out that „all these definitions,
which range from a native-like competence in two languages to a
minimal proficiency in a second language, raise a number of
theoretical and methodological difficulties.’ Bilingually, furthermore,
is said to have several dimensions. Hamers and Blanc (2000: 8)
claimed that they have found the following dimensions relevant:
relative competence, cognitive organization, age of acquisition, social
cultural status and cultural identity.
For bilingual students, English is used as an official and a
second language. It is spoken and used by a relatively big number of
students in the school. English in Sekolah Bahasa Korea serves as a
gateway to success, to further education and to white collar jobs. It is
the language of higher education and wider education and not the
home language of the population except in the upper strata of society
where it is spoken as a status symbol. Socially, English adopted as a
second language has had a significant impact both economically and
educationally. It continues to play an important role in the country’s
commercial and industrial development and outside the government
sector.
There are some studies, which show a relation between knowing
second foreign language and attitude. Bernaus et al. (1994) evaluated
the children’s oral English performance, contrasting the performance
of bilingual (i.e. Spanish=Catalan or Spanish=Basque) students with
that of monolingual ones. The results showed better English
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performance among bilingual children than among monolingual
children, suggesting that bilingual students could transfer from one
language to another more easily than the monolingual ones. That is, in
order to build their inter-language the bilingual students could easily
make use of the vocabulary or sentence structures of one language in
another language. Other results indicated that parents, tutors and
school directors showed very positive attitudes towards early
instruction in English.
These theories showed that bilingual children have markedly
more favorable attitudes toward another language and culture. There
is close relation between bilingualism and attitudes towards foreign
language and continues; “Bilingualism increases positive attitudes
towards foreign language”. Generally speaking, there is a tendency
among people that individuals who once had been or lived abroad will
have sympathy to foreign language. This empathy has influenced
students’ attitude.
B. Review of Relevant Studies
The previous relevant study was conducted by Nurul Ning Hidayati
(2009) with the title Students’ Learning Motivation and Achievement with
Different Teachers’ Teaching Styles in the English Classes of Senior High
School of Muhammadiyah 2 Yogyakarta in the Academic Year of
2009/2010. In this studies, it was reported the differences on the students’
English learning motivation and English learning achievement among
students who are taught with two different teaching styles. The samples of
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the research are 120 students of the second grade. In attaining the desired
goal of the study, the two questionnaires were used to measure the English
learning motivation and the teaching styles and a document to measure the
English learning achievement. This study resulted that there was a
significant difference of English learning motivation among students who
were taught in different teaching styles and there was a significant
difference on English learning achievement among students who were
taught with different teaching styles. This study concerned more on the
students’ learning motivation and achievement that are influenced by
teacher’s teaching style. Meanwhile, this present study focuses on the
students’ English achievement which is influenced by the different level of
learning motivation and attitude toward English.
The other study concerned on the students’ motivation and students’
learning activity which were correlate with the English competence. This
study was conducted by Oni Noviandi Kusuma (2008) at the students’ of
Madrasah Aliyah Mu’Allimin Muhammadiyah. The total number
population in this research was 150 students, and 30 of them were used as
the research sample. In calculating the data, this research used the
questionnaire to collect the data of the students’ motivation and students’
learning activity. Meanwhile, for the students’ English competence, the data
were collected from the result of the book report of the students. This
research was entitled The Correlational Study between Students’ Motivation
and Students’ Learning Activity toward Students’ English Competence at
the First Grade of Madrasah Aliyah Mu’alimin Muhammadiyah in the
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academic year 2007/2008. The variables of this study were students’
motivation, students’ learning activity, and students’ English competence. It
is different with the present thesis, the variables are: students’ attitude,
students’ motivation, and students’ English achievement. The other
difference with the following thesis is that the data of students’ achievement
was collected from the achievement test, while in Kusuma’s study the data
of the English competence was collected from the result of the students’
book report.
C. Conceptual Framework
It is understood that learning does not automatically happen by itself.
It is the result of the experience or training considered as a behavioral
change in an individual. There are many factors that influence to the success
of learning process. They are the students’ attitude and students’ motivation.
Then, the achievement is the result gained from the learning
processes. In accordance with the learning and teaching process, the attitude
and motivation of the students will give influence to the learning
achievement. The positive attitude and high motivation of the students will
automatically enable them to achieve good result in learning.
Considering the previous reason, the writer tries to observe whether
the condition of the attitude and motivation will make the differences in
students’ English achievement. Thus, in this research the attitude and
motivation of the students are observed by giving the questionnaires and the
English achievement test. Then, the scores are calculated to know the
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influence and significant correlation between these variables. The goal of
the description is to find out whether or not there is a significant influence
between the independent and dependent variables theoretically.
Based on the description above, it can be concluded that in teaching
and learning process, attitude and motivation become the important factors
which can support the English achievement of the students.
D. Hypothesis of the Research
1. There is a positive relationship between Students’ attitude toward
English and their achievement in English primary level at Sekolah
Bahasa Korea of Yogyakarta.
2. There is a positive relationship between students’ motivation in
learning English and their achievement in English primary level at
Sekolah Bahasa Korea of Yogyakarta.
3. There is a positive relationship between students’ attitude and
motivation simultaneously and students’ English achievement in
English primary level at Sekolah Bahasa Korea of Yogyakarta.
CHAPTER III
RESEARCH METHOD
A. Research Design
This research employs the correlational method since the main
objectives of this research are to investigate the existence and the degree of
the correlation between students’ attitude (X1 variable) and motivation (X2
variable) indexes toward students’ English achievement (Y variable). As
quoted by Sukardi (2004:166), “Correlational research is a research study
that involves collecting data in order to determine whether and to what
degree a relationship exists between two or more quantifiable variables”.
There is no treatment or manipulation in observing the variables. The
variables (X and Y) have already occurred when the researcher begin the
observation. The research is stated as follow:
X 1 X1Y
X1X2Y Y
X 2
X2Y
In which:
X1 :  students’ attitude toward English
X2 :  students’ motivation in learning English
Y :  students’ English achievement
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X1Y       :  the influence of students’ attitude toward English achievement
X2Y       :  the influence of students’ motivation toward English achievement
X1X2Y : the influence of students’ attitude together with students’
motivation toward English achievement
There are three variables in this correlational research, two of them
are dependent variables and the other one is independent variable. The
dependent variables are: the students’ attitude indexes (X1) and the students’
motivation indexes (X2), while the dependent variable is the students’
English achievement score (Y). The independent variable is the variable
which the investigator assumes to have an effect on the dependent variable,
while the dependent variable is the variable presumed to be affected by the
independent variable.
B. Research Subject
The subject of this research is the sixth grade Korean students of the
primary level in Sekolah Bahasa Korea which is located in Jl. Melati 130C
Sambi Legi Maguwoharjo, Yogyakarta. There are 10 students in this class
that are used as the research subject. This research is conducted during
April-June 2013.
C. Research Instrument
The research instrument plays an important role to collect data. In this
section, the instruments used to measure the variables under study. The
instruments used in this research are: students’ questionnaire on
attitude/motivation indexes and students achievement test.
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1. Questionnaire
Questionnaire is a list of statements that is used to identify
attitude, opinion, or perception of subjects (Alwasilah, 2002:151).
There is a sample of questionnaire called MSLQ or The Motivated
Strategies for Learning Questionnaire. It can be developed to assess
university students’ motivational orientations and their use of different
learning strategies. The motivational scales are based on general
social-cognitive model of motivation. The structure of these scales
consists of expectancy, value and affect. Expectancy components refer
to students’ beliefs that they can accomplish a task. Besides, there are
three subscales measuring the value beliefs are intrinsic goal
orientation, extrinsic goal orientation and task value.
In MSLQ, the learning strategies section of the instrument is
based on a general cognitive model of learning and information
processing. Three types of scales included in this section are
cognitive, metacognitive and resource management. Cognitive
strategies include students’ use of basic and complex strategies for the
processing of information from texts and lectures. The MSLQ-TR are
scored on a 7 point Likert scale, from 1 (not at all true of me) to 7
(very true of me).
Otherwise, the writer decided to adapt the statements in the
questionnaires from the Attitude/Motivation Test Battery by Gardner
(2004) which are intended to investigate the students’ motivation and
attitude (X1 and X2 variables). In this study, the AMTB in English
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version was applied to identify Korean students’ attitude and
motivation toward their English achievement. AMTB is a research
instrument to asses various individual difference variables or major
affective components shown in second language learning. It can be
used in the investigation of the correlation of sub-tests and composite
test scores with indices of language achievement and behavioral
intentions of the language study. Besides, it can be used to find out the
effects of specifics programs, excursions, etc., on attitudinal/
motivational characteristics, and the relation of attitudes and
motivation to classroom behavior (Gardner, 2004).
The students’ questionnaire in this research consisted of two
section. Section one sought the students’ language background as well
as the student’ attitude toward English learning in the class. The
attitude on students’ questionnaire is divided into some categories,
they are: students’ interests in foreign language, attitudes toward
English speakers, attitudes toward learning English, integrative
orientation, instrumental orientation, English class anxiety, and the
last category is the parental encouragement. The category of the
questions can be seen in the following table:
Table 3.1
The Specification Table of Students’ Attitudes Questionnaires
No. Test Category Item no.
1. Interest in Foreign Language 1
2. Attitudes toward Learning English 2-5
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3. Attitudes toward Learning Situation 6
4. Integrative Orientation 7
5. Instrumental Orientation 8
6. English Class Anxiety 9
7. Parents Encouragement 10
While, section two had items that tapped information on
students’ motivation to learn English including instrumental and
integrative motivation. Scores obtained were correlated with students’
performance in the achievement tests.
Table 3.2
The Specification Table of Students’ Motivation Questionnaire
No. Test Category Item no.
1. Instrumental Motivation 1-5
2. Intregative Motivation 6-10
To investigate the students’ motivation indexes, the
questionnaire is arranged by using form of modified Likert Scale.
There are five options to be chosen: strongly agree, agree, undecided,
disagree, and strongly disagree. The options are used with the purpose
to make an ease in scoring, calculating, and interpreting the result.
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Table 3.3
The Score for Each Item of the Questionnaire
Strongly
Agree
Agree Un-
decided
Disagree Strongly
Disagree
Score
(+) Item 5 4 3 2 1
(-) Item 1 2 3 4 5
2. English Achievement Test
The achievement tests in the classes were administered to
students so as to ascertain their achievements in English. This test will
measure the English ability of sixth year students in Sekolah Bahasa
Korea. The ability is measured in terms of understanding English
vocabulary, readings and conversations, communicative expressions,
and grammatical structures of sentences. The whole test is marked by
the researcher and two independent teachers of English. Scores
obtained measured students’ performance and used as dependent
variable in the study.
The purpose of the reading comprehension part of the test is to
assess the student’s basic reading level. The constructs of this part of
the test are understanding main ideas, details, outline, sequence, cause
and effect and deductions from the passage. Meanwhile, the
vocabulary section is to ascertain whether the student has a proficient
level of vocabulary for his/her age. The construct of this part of the
test is the deduction of the words meaning by using the context. The
test requires the ability of understanding and deducing the meanings
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of given vocabulary from the context of the passages. Also, it
demands the ability of understanding context, details, intention,
sequence, purpose and causal relation. 40 minutes is allotted for the
test, which means 60% of the total test time.
The next part will test the abilities of understanding basic
grammar rules and communicative expressions, which are needed for
expression of thoughts and feelings. The components are passive
voice, word order, verb form, specific structural expression,
preposition, tag question, and countable/non-countable noun.
The test will take about sixty minutes total. The first part will
last forty minutes. Immediately after part one, this section will be
collected and the second part will be handed out. There is only one
possible answer and none of the questions have second possible
answers. The following is the classification of the test score:
Table 3.4
The Specification Table of Students’ Achievement Test
No Test Category Component Item
no.
1. Reading
Comprehension
Understanding main ideas, details,
outline, sequence, cause and effect,
deductions from the
passage.
1-15
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2. Vocabulary Understanding context, details,
intention, sequence, purpose, causal
relation, and of deducing inferences.
3, 6,9,
12,15
3. Basic Grammar
Rules
Understanding passive voice, verb
conjugation, word order,
preposition, structural expression, tag
question, countable and noncountable
noun.
16-30
D. Validity and Reliability of the Instrument
Testing validity and reliability are calculated after the questionnaire
tried out. These testing are important because the quality of the research
findings depend on the validity and reliability of the instrument used.
1. Testing the Validity
Testing validity is conducted to determine which items of
questionnaires deserve to be used for further analysis. A valid
instrument is an instrument that can measure what a researcher wants
to measure. The item is valid if the r value is higher than r critical.
Pearson product moment correlation coefficient formula is applied to
test the validity of each item. The formula is as follows:
r xy=
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Where:
rxy = the correlation coefficient between x and y
N = the number of the students
X = students’ attitude/motivation indexes
Y = students „achievement scores
(Sugiyono, 2010: 356)
2. Testing the Reliability
The degree reliability of an educational measure is usually
expressed by a correlation coefficient. Furthermore, a measure is
considered reliable and practical for most research if its reliability
coefficient is 0.80 or higher with the score is at least 1.
Cronbach’s Alpha formula is employed to test the reliability of
the questionnaire. The formula is as follows:
r11 =
Where:
r11 = the reliability of the instrument
k = total number statement
= variance score of item (i)
= the total variance (Sugiyono, 2010: 365).
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E. Data Collection Technique
This research was conducted in the students’ English courses during
April-May 2012 at the Sekolah Bahasa Korea of Yogyakarta. In collecting
the data, the researcher was piloting the questionnaire and achievement test
as the instrument.
The first step to collect data is by administering Attitude/Motivation
Test Battery to find out the students’ attitude indexes. The second step is
administering Attitude/Motivation Test Battery to find out the students’
motivation indexes. And the third step is administering student’s
achievement test to find out the students’ score.
The questionnaire and the achievement test were administered by the
researcher with the help of respective English teachers in the class.
Questionnaires were distributed to each respondent, and achievement tests
were administered after the questionnaire was dully filled. The data was
processed by using the Statistical Package for the Social Science (SPSS).
F. Data Analysis Technique
To find out the influence of the students’ English achievement from
their attitude and motivation, the writer uses a Pearson Product Moment
Correlations. The correlation technique is an analysis technique to evaluate
hypothesis concerning correlation between two variables that are examined
statistically.  In the correlation technique, the variables are compared to
know whether the correlation is very significant or it only happen by
chance. The following are the steps in analysing the data:
51
1. Descriptive Statistic
a. Mean
Mean is used to find out the average score. It is the most
efficient measurement of central tendency or most frequently
used to measure the central tendency.
M =
Where:
M : Mean
∑x : sum of score
N : number of sample ( Arikunto, 2003: 371).
b. Standard Deviation
The standard deviation is the average variability of all the
scores around the mean. The formula of standard deviation is:
SD =
Where:
SD : standard deviation
Fx2 : middle point of frequency
N : number of normality (Sugiyono, 2010: 58)
To know the level of the students’ attitude, motivation,
and achievement, the limitation or category have to be made by
referring to the normal distribution with the use of the ideal
mean and standard deviation. Categorization applies ideal Mean
-
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(Mi) and ideal Standard Deviation (Sdi). The following
formulas are applied to find out the ideal Mean and ideal
Standard
Deviation:
Mi  : 60% of the possible maximum score
Sdi : one of fourth of ideal mean
There are five scales of the conversation criteria for
deciding on the standard of the ideal Mean and Standard
Deviation that can be seen in the following table:
Table 3.5
The Conversation Criterion by Five Scales
No. Scale Number Category
1. >(Mi + 1,5 SDi) – above Very good
2. >(Mi + 0.5 SDi) Good
3. >(Mi – 0,5 SDi) Fair
4. >(Mi – 1,5 SDi) Low
5. <(Mi – 1,5 SDi) Very low
2. Inferential Analysis
Inferential analysis is used to describe the relation between the
students’ atiitude, motivation, and students’ achievement in learning
English. This is to know wether there is significant influence of the
attitude, motivation and the English achievement.
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a. Test of Normality
In correlational study, test of normality is used to
determine wether or not the data is normally distributed. Pearson
Product Moment can be used for testing correlation if the data is
normally distributed. The chi-square formula in analysing this
test is:
In which:
= chi-square coefficient
Fo = observed frequency
Fe = expected frequency (Hadi, 1990:23)
In this study, the normality test uses the significance level
of 5% with the interpretation if the x2 observed is lower than
x
2table it is said the distribution of that data is normal.
Otherwise, it is not normal. So, the distribution of the data can
be said to be normal if the x-observed is smaller than the x-table
or the probability is higher than 0.05.
b. Test of Linearity
Test of linerity is used for describing and measuring the
relationship between two variables. If both varibles are linear,
the Pearson Product Moment can be used to find the correlation.
The variables can be stated linear if the analysis of level
significance < 0.05. if the value of Fobserved is lower than the
=
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value of Ftable at the significance level of 5% the regression
line is stated to be linear. On the contrary, if the value of
Fobserved is higher than that of Ftable then, the regression line
is not linear. The formula to find out the linearity is:
F reg =
In which:
F reg = F regression
N = number of investigated sample m = number
of predictors r2 = squared correlation coefficient
(Hadi, 1990: 26)
3. Hypothesis Testing
a. Product Moment Correlation
In this part, the researcher uses the correlation of the
product moment to know whether there is influence of students’
attitude, students’ motivation and students’ achievement in
learning English. Product moment correlation is used to
calculate the correlation coefficient. The calculation is
conducted by using Statistical Package for Social Science
program. Calculating the coefficient of determination is also
important to determine the percentage of student’s attitude and
motivation indexes contribution to student’s achievement
scores.
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The correlation coefficient takes any value between -1 and
+1, where negative and positive sign of correlation coefficient
will show the direction of correlation (larger number will show
stronger degree of correlation). The formula of multiple
correlations is used to the strong relation between independent
variables and dependent variable. The following formula is as
follows:
Ry.X1X2 =
Where:
Ry.x1x2 = correlation between variable X1 and X2 with Y
= correlation product moment between X1 and Y
= correlation product moment between X2 and Y
= correlation Product Moment between X1 and x2
(Sugiyono, 2010: 233).
Then, the correlation coefficient was then interpreted as:
0.0 - 0.199  = very low correlation
0.20 - 0.399   = low correlation
0.40 - 0.599   = sufficient correlation
0.60 - 0.799   = high correlation 0.80
- 1.000 = very high correlation
(Sugiyono, 2006:216).
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b. Regression analysis
This research has independent variables and dependent
variable. Independent variables are variables or alternatives that
are manipulated and whose effects are measure and compared.
On the other hand, dependent variables are variables that
measure the effect of independent variables on test units.
In addition, the researcher conduct further hypothesis
using linear regression. This analysis is not only to find out the
multivariate correlation, but also to find out the significance of
the existing correlation, the linear regression, and effective
contribution of correlation. When the multivariable correlation
coefficient (r) has been found, it must be tested for each
significant by using an F-test. If the value of Fo is higher than
that of Ft, it can be concluded that the hypothesis is accepted.
The analysis is used to prove the significance of
independent variables correlation with dependent variable. The
equation for multiple regressions is shown in the following
formula:
Ŷ = a + b1X1 + b2 X2
Ŷ = estimated value of dependent variable
X1 = students’ attitude toward English
X2 = students’ motivation in learning English. a =
Constanta  b1/b2 = regression coefficient of
independent variables
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CHAPTER IV
RESEARCH FINDING AND DISCUSSION
A. The Result of Validity and Reliability of the Instrument
1. Testing Validity
In testing validity of the instrument, the result shows that there
are items that are valid and invalid. The valid items are shown by the
result of validity calculation in the product moment formula (fxy) that
is higher than the r-table in which the complete data can be seen in the
appendix. In attitude and motivation indicators, the numbers of the
questionnaires are 12 items in which there are 2 invalid items. While
in English achievement test, there are 32 items in which 2 of them are
invalid. The invalid items are shown by the value of r-count which are
lower that r-table (0.361). The following is the table of the result of
validity test:
Table 4.1
The Distribution of Valid and Invalid Items
No. Indication Valid item Invalid item
1. Attitude questionnaires 10 2
2. Motivation questionnaires 10 2
3. English Achievement Test 30 2
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2. Testing Reliability
Based on the calculation of the computer, it is found that the alpha
reliability of the students’ attitude is 0.942, students’ motivation is
0.854, and the achievement test is 0.847. The result means that the
instruments are reliable because they are in the interval of 0.8001.000.
Besides, they can be said reliable because the values of alpha are more
than the value of r-table (0.213). It means that they can be used in the
real research. The result can be seen in the following table, while the
detail description of the reliability computation can be seen in the
appendices:
Table 4.2
The Result of Reliability Testing
Variable Cronbach's Alpha N of Items Interpretation
Students’  attitude .942 10 Reliable
Students’ motivation .854 10 Reliable
Achievement test .847 30 Reliable
B. Data Description
This study aimed to determine the relationship between students’
attitude and students’ motivation toward students’ learning achievement in
English. From the description analysis data showed that there is a positive
relationship between students’ attitude (X1), and students’ motivation (X2)
either individually or together with students’ learning achievement in
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English (Y), it means that the two free variables can be used as predictors of
the students’ English achievement.
The variable of the students’ attitude (X1) has more influence than the
variable of students’ motivation (X2). This was caused by the students’
attitude which directly influence to the individual attitude of his/her
learning, and internal factor must be continually encouraged and supported
to the students. The students who have high familiarity, they will give more
attention to what their interest.
1. Descriptive Analysis
The description of variables is presented statistically with the
presentation of the data analysis results.  The results of descriptive
analysis include the lowest and the highest score, the mean and the
standard deviation. The statistical analysis is conducted to the three
variables: the students’ attitude (X1), students’ motivation (X2), and
students’ achievement (Y). The data can be seen in the following
table:
Table 4.3 Summary of Statistic Data
Variable Mean SD Maximum Minimum
Students’
Attitude
36.00 6.49 27 46
Students’
Motivation
33.20 7.19 20 43
English
Achievement
20.50 3.95 12 25
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a. The Students’ Attitude toward English
In order to reveal the score of students’ attitude in learning
English, the attitudinal questionnaires consist of 10 items are
given to the students. The highest possible score for each item is
5 and the lowest possible score is 1 per item. So, the highest
possible score that could be gained for all items are 50. From the
result of the data analysis, it is found that the highest score is 46
and the lowest score is 27, while, the mean is 36.00 and the
standard deviation is 6.49.
To describe the result of the students’ attitude, the score
then, categorized into the use of Ideal Mean (Mi) and Ideal
standard deviation (SDi). The Ideal mean is obtained by
multiplying the maximum score; the students can get by 60%.
While the ideal standard deviation is one fourth of the ideal
Mean.
By applying the criterion above, the ideal mean of the
students’ attitude is 60% x 27 = 27.6 and the ideal Standard
Deviation is x 27.6 = 6.9.  The score classification for the
result of students’ attitude can be seen in the following table:
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Table 4.4
The Score Classification of Students’ Attitude
Interval Frequency Percentage Clasification
> 37.95 5 50 Very positive
31.05 - 37.94 3 30 Positive
24.15 – 31.04 2 20 Moderate
17.25 – 24.14 0 0 Negative
< 17.24 0 0 Very negative
Total 10 100%
From the data analysis shown in the following table, it can be
understood that the students have different level of attitude in
learning English. The researcher summarized that among 10
students there are 5 students or 50% who achieve very positive
attitude, 3 students or 30% have positive attitude, 2 students or
20% who belong to average,  and there are no students who got
low or very low attitude.
b. The Students’ Motivation in Learning English
In order to find the students’ motivation index, the
motivational questionnaires in learning English are given to the
students. There are 10 items of the questionnaires. The scale for
measuring students’ motivation is from 1 until 5 per item, so the
highest score that could be gained is 50. From the data, the
maximum score is 43 and the minimum score is 20. From the
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result of the data analysis, it is found that the ideal mean of the
students’ motivation is 60% x 43 = 25.8 and the ideal Standard
Deviation is x 25.8 = 6.45.  Based on the result above, the
score classification can be seen in the following table:
Table 4.5
The Score Classification of Students’ Motivation
Interval Frequency Percentage Clasification
> 35.47 5 50 Very high
29.02 – 35.46 2 20 High
22.57 – 29.01 2 20 Moderate
16.13 – 22.56 1 10 Low
< 16.12 0 0 Very low
Total 10 100%
The data analysis shows that the scores that are more than
35 belong to the very high motivation category and there are 5
students or 50% who can achieve it. 20 students or 20% belong
to high motivation and also moderate one. There is only one
student or 10% who has low motivation and there are no
students who belong to very low motivation.
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c. The Students’ English Achievement
The data of the students’ achievement are gained from the
result of the achievement test given to the students. The test
consists of 30 items with 1 point added for the correct answer
and 0 for the incorrect answer. Based on the data, it is found that
the value of the mean score is 20.50 and the value of standard
deviation is 3.95 with the highest score of the test is 25 and the
lowest score is 12.
From the data of the maximum and minimum score, then
the value of the ideal mean and ideal standard deviation can be
calculated. The result shows that Mi is 60% of 25 = 15 and the
SDi is ¼ of 15 = 3.75.  After this calculation, the score is
divided into five categories that can be seen in the following
table.
Table 4.6
The Score Classification of Students’ Achievement
Interval Frequency Percentage Classification
>20.62 4 40 Very good
16.87 -20.61 4 40 Good
13.13 – 16. 86 1 10 Fair
9.38 – 13.12 1 10 Poor
< 9.37 - - Very poor
Total 10 100%
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The above data shows that the score which are higher than
20 are categorized into very good achiever. There are 4 students
or 40% who achieve very good category. The scores between 16
and 19 belong to the good category with 4 students or 40% who
can achieve it. There is only one student who achieves fair and
poor category and there are no students who are very poor
achiever.
2. Inferential Analysis
The inferential analysis is used to provide the answer about the
relationship between all variables. To know the correlation, the
researcher used correlation and regression analysis. The analysis needs
statistical requirements namely test of normality, test of linearity, and
test of hypothesis.
In this study, Pearson Product Moment Correlation was used to
find the correlation between students’ attitude, motivation and their
achievement in learning English. However, some requirements had to
be fulfilled to employ Pearson correlation. After having continuous
variables, the data gained from two variables must be normally
distributed and the relationship must be linear between them. The
following are the result of the analysis:
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a. Test of Normality
Normality test is used to test whether both independent
variables and dependent variables are normally distributed or not
in the regression model.
If sig < 0.05, Data is not normally distributed
If sig > 0.05, Data is normally distributed
Table 4.7
Based on the data above, the value of chi-square obtained
of the students’ attitude is 5.31, which is smaller than the value
of chi-square table of 23.21 (5.31 < 23.21). Besides, the
probability (asymp. Sig.) is 0.499 which is higher than 0.05
(0.499 > 0.05). So, it can be concluded that the data distribution
of X1 is normal.
In variable X2, it is found that the value of chi-square
obtained is 1.60 while the value of the chi-square table is 23.21
(1.60 < 23.21) with the probability is 0.240 (0.240 > 0.05) which
means that the distribution of X2 is normal.
The distribution of the variable is also normal because the
result of the chi-square is smaller than the chi-square table ( 2.50
< 50.89) and the probability value is higher than 0.05 ( 0.857 >
The Result of Normality Test
No Variable Asymp.Sig. X2o X
2
t
)%(5
1 X1 0.499 5.31 23.21
2 X2 0.240 1.60 23.21
3 Y 0.857 2.50 50.89
67
0.05). Hence, these indicate that the null hypothesis is accepted;
the three variables are normally ditributed. After having a
normal distribution, the next step is analyzing the linearity of
two variables.
b. Test of Linearity
Linearity is one of the basic assumption which has to be
met for correlation analysis. It is linear if the analysis of level
significance < 0.05.
The first test is to find out the linearity between variables
of students’ attitude toward English achievement. The result of
the Anova tabel is 0.018 which means that the variables are
linear ( < 0.05). Further data description can be seen in the
following table:
Tabel 4.8
The Result of Linearity Test
Variable F Sig. Interpretation
X1 Y 3.145 0.018 < 0.05 Linear
X2 Y 3.745 0.016 < 0.05 Linear
The second test is to find out the linearity between
variables of students’ motivation in learning English and their
English achievement. The result of the Anova tabel is 0.016 (less
than 0.05). It can be said that the relationship between the
variables of X1, X2 and Y are linear.
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3. Testing Hypothesis 1.
Test hypothesis is to know whether the hypothesis is accepted or
not. The hypothesis is accepted if the value of rxy is higher than that of
r table. The writer uses the product moment correlation to know
whether the correlations between three variables are significant or not.
a. Product Moment Correlation
The first hypothesis is to find out the influence of students’
attitude (X1) toward student’s achievement (Y) in learning
English. The result of the statistic computation of product
moment correlation can be seen in the following table:
Table 4.9
The Result of Product Moment Correlation
of X1 toward Y
Variable rxy rt R2 probability
X1 → Y 0.828 0.632 0.685 0.003
The result of this test shows that the multiple correlation
coefficient (rxy or r-obtained) is 0.828. The value is then,
consulted with the r-table to see whether r-obtained value is
significant or not. It is found that r-table value at the significant
level 5% is 0.632, while the value of r-obtained from the
computation is higher than the r-table (rt) (0.828 > 0.632).
Therefore, it can be concluded that there is positive and
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significant relationship between variable X1 (students’ attitude )
and variable Y (students’ achievement).
b. Linear Regression Analysis
The linear analysis is utilized to find out the effective
contribution of independent variable (X1) toward the dependent
variable(Y). The result of the first linear regression is shown in
the following tabel :
Table 4.10
The Result of Linear Regression Coefficient
of X1 toward Y
R2 Beta 0 Beta 1
0.685 1.826 0.513
The computation of regression formulation shows that the
effective contribution of the independent variable toward the
dependent variable one is 68.5%. The total influence of all
independent variable 100%. If 68.5% of them is affected by the
students’ attitude, consequently 31.5% of them is resulted from
many other independent variables. In addition, based on the
score of Beta 0 and Beta 1, the regression can be drawn as
follow:
y= a+ bx
y= 1.826 + 0.513x
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The result shows that it is necessary to improve students’
attitude toward English because it will influence the students’
achievement in learning English.
The result of the first hypothesis can be summarized into
the following equation regression:
Ŷ = 1.826 + 0.513X.
The score 1.826 is the constant score (a), while 0.531X is
the regression coefficient indicated that every additional 1 point
for students’ attitude, the increase will be 51.3% for students’
achievement. The correlation shows that the variation was
determined by students’ attitude toward the students’ learning
achievement in learning English.
4. Testing Hypothesis 2
a. Product Moment Correlation
The next hypothesis test is to find out whether the second
hypothesis is accepted or not. In this researcher proposed a
hypothesis, “there is a significant correlation of students’
motivation toward the students’ English achievement. The result
can be seen in the following table:
Tabel 4.11
The Result Product Moment Correlation
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of X2 toward Y
Variable rxy rt R2 Probability
X2 → Y 0.762 0.632 0.581 0.010
As visualized on the table above, the value of R-square is
0.581. It means that the effective contribution of independent
variables of students’ motivation toward dependent variables of
students’ achievement is 58.1%. Meanwhile, Anova analysis
illustrates that the regression is linear with significance 0.010
(< 0.05). The finding indicates that it is true that there is real
influence of variable X2 toward variable Y.
b. Linear Regression Analysis
The regression analysis is executed to determine the
contribution of the independent variable of students’ motivation
(X2) to the dependent variable of students’ achievement (Y). The
result of the regression analysis is presented in table 4.12 below:
Table 4.12
The Result of Linear Regression Coefficient of X2 toward Y
R2 Beta 0 Beta 1
0.581 6.595 0.419
The computation of regression formulation shows that the
effective contribution of the independent variable toward the
dependent variable one is 58.1%. The total influence of all
independent variable is 100%. If 58.1%of them are affected by
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students’ motivation, consequently the rest of them are resulted
from many other independent variables. In addition, based on
the score of Beta 0 and Beta 1, the regression can be drawn as
follow:
y= a+ bx y=
6,595+0,419X.
The fact shows that it is necessary to improve students’
motivation in learning English, because it influences the success
of the achievement result. Based on the regression coefficient
value of 0.419, if the students’ motivation increases 1 point, the
students’ achievement will increase 41.9%.
5. Testing Hypothesis 3
a. Product Moment Correlation
This hypothesis proposes that there is a significant and
positive correlation of the students’ attitude together with
students’ motivation toward the English achievement of the
students. The value is then, consulted with the r-table to see
whether r-obtained value is significant or not. It is found out that
the value of r-table at the significant level 5% is 0.632. The
value of r-obtained is 0.830 (> 0.632). The result of the statistic
computation of the product moment correlation can be seen in
the following table:
73
Table 4.13
The Result of Product Moment Correlation of X1, together
with X2 toward Y
Variable rxy rt R2 Probability
X1, X2 → Y 0.830 0.632 0.689 0.017
From the data above, the data that can be used for
prediction is: if the significance value is < 0.05, it can be used
for analysis. The degree significance indicates 0.017 < 0.05.
The result indicates that there is a positive and significant
influence of students’ attitude simultaneously with students’
motivation toward English achievement.
b. Multiple Regressions Analysis
In this research, the writer tests the hypothesis by using
Multiple Regression. In multiple regression analysis, the
independent variables (X1, X2) are the known variables, while
the dependent variable (Y) is the variable that we are trying to
measure. Multiple regressions is used to see the significance of
independent variables correlation (X1, X2) with dependent
variable (Y).  The data shows that:
Table 4.14
The Result of Multiple Regression Coefficients
of X1 and X2 toward Y
Variable
Unstandardized Coefficients
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B Std. Error
(Constant) 2.540 4.712
.197
.178
Students’ attitude .306
Students’ motivation .209
Based on the data, the equation of multiple regression is
can be stated as:
Y = a + b2 X2 + b1X1
Y = 2.540 + 0.306 X1+ 0.209X2
The equation means that the coefficient value of X1 is
0.306 which means that if the value of students’ attitude
increases 1 point, so the value of students’ achievement will
increase 30.6%. While, the coefficient value of X2 is 0.209
means that if the value of X2 increases 1 point, so the increasing
value of students’ achievement will be 20.9%. Based on the
data, it can be summarized that students’ achievement
influenced by 30.6% of students' attitude and 20.9% is affected
by students' motivation. While, the rest is influenced by other
factors.
The results of the third hypothesis testing show that the
students’ attitude and students’ motivation deal simultaneously
and significantly toward the students’ English achievement. In
the data shows that the correlation of the X1 and X2 toward Y is
0.830. While, the regression equation is Ŷ = 2.540 + 0.306 X1 +
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0.209 X2. Meanwhile the rest is determined by other variables;
30.6% of students’ achievement is influenced by student’s
attitude and 20.9% is influenced by students’ motivation.
Based on the results above, that data analysis was
concluded that the students’ attitude is more influential and
essential on students’ achievement in learning English compared
with students’ motivation. This can be seen from the correlation
coefficient of students’ attitude which is higher than the
correlation of students’ motivation: 0.828 > 0.762.
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CHAPTER V
CONCLUSSION AND SUGGESTION
A. Conclusion
According to the analyzed data and the results of data analysis, the
research can be concluded into three points. Each point explains sort
description of the result and discussion in chapter four.
1. There is positive and significant correlation between students’ attitude
toward students’ English achievements because the score of correlation
coefficient between students’ attitude and students’ English achievement
is 0.828. Students’ attitude in this study plays a very crucial role in
language learning as they would appear to influence students’ success or
failure in their learning. As it is stated by Karahan (2007: 84) “positive
language attitude let learner have positive orientation towards learning
English”. So, their success in learning English is closely related to the
attitude towards English.
2. There is positive and significant correlation between students’
motivation toward students’ English achievements because the score of
correlation coefficient is 0.762. Harmer (2001: 51) stated that motivation
is some kind of internal drive which pushes someone to do things in
order to achieve something. The strength of motivation will depend on
how much value the individual places on the outcome he or she
achieves. Motivation relates also with some aspects, such as,
psychological of the students, the method and the techniques of learning
itself. Based on this theory, the writer concludes that if students have a
high motivation, they also have a good result in their achievement test.
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3. There is positive and significant correlation between students’ attitude
and students’ motivation simultaneously toward students’ English
achievement. The score of correlation coefficient is 0.830. Meanwhile,
the value coefficient of student’s attitude (X1) is 0.306 and students’
motivation (X2) is 0.209. It can be concluded that 30.6% of students’
achievement is influenced by students’ attitude and 20.9% is influenced
by students’ motivation. The rest is influenced by other factors.
B. SUGGESTION
Based on the conclusion above, the writer would like to propose some
suggestion. The suggestion is addressed to the teachers, graduate students,
and other researchers.
1. Suggestion to the teachers
Students’ attitude and students’ motivation are the most
important factors to the success in their achievement in learning
English. In order to make the language learning process a more
motivating experience, it is hoped that English teachers will be able to
develop programs which maintain student interest and their
motivation. Teachers have to be able to create interesting lessons and
teaching strategies in which the students’ attention is gained.
Encouraging students to become more active participants in a lesson
can sometimes assist them to see a purpose for improving their attitude
and motivation in learning the target language.
2. Suggestion to the graduate students
The graduate students are suggested to study further especially
who are going to conduct research on language teaching. Research is,
on one hand, is a big challenge and chance to develop students’
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professionalism and career. On the other hand, students of graduate
program still have incomplete knowledge for such scientific job.
Therefore, more continued research is needed.
3. Suggestion to the other researcher
For other researcher, this thesis may encourage them to conduct
other studies concerning with students’ attitude and students’
motivation in learning English. It is because there are still many cases
that the researcher has not been observed. Hopefully, they can carry
out further investigation about students’ attitude and students’
motivation to get optimum result in the study because it will give big
contribution in developing the language science and a lot of benefits to
the readers.
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Appendix 1: Questionnaire
ATTITUDE AND MOTIVATION IN LEARNING ENGLISH
Dear students,
This is a questionnare about attitude and motivation in learning English. Thank
you very much for your kindness for spending some of your time to fill in this
questionnaire. Please answer these questions honestly and carefully. You don’t
need to worry about the result since there is no right or wrong answers. Feel free
to choose or fill in the answer based on your own situation.
Thank you in advance.
Please fill in these questions below.
Name   :___________________________
Class   :_____
School :____________________________
1. When did you get your first English subject to study in school?
(Please thick (v) one of the answers)
a. _____  play group                                        b.   _____  kindergarten
c. _____ primary school (grade:___)                 d.   _____ junior high school
2. Do your parents speak English?
a. Always                                                      c. Rarely
b. Sometimes                                                 d. Never
3. How often do you speak English in a day?
a. Always c. Rarely
b. Sometimes                                                 d. Never
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Attitude Questionnaires
1. I think that I should learn English because it will make me educated.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
2. English learning is great and interesting.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
3. English learning is hard and difficult.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
4. My English class is boring and really a waste of time.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
5. Although I admit the necessity to learn English, I do not want to learn it.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
6. I look forward to going to class because my English teacher is so good.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
7. I have a strong desire to know all aspects of English.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
8. My parents feel that it is very important for me to learn English.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
9. I feel confident when asked to speak in my English class.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
10. English is a very important part of the school programme.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
Motivation Questionnaires
There are 10 questions. Please circle one of the answers below based on your own
opinion and feeling.
1) I need of English for graduation (the certificate and title).
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a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
2) English will help me to go for higher studies (in Indonesia or abroad).
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
3) English is important for me because it will make me a more knowledgeable
person.
a.Strongly Agree b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
4) Learning English will be useful for me in getting a good and high-ranking job
in Indonesia.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
5) Learning English helps me to think and behave like the native speakers.
a.Strongly Agree   b.Agree    c.Undecided     d.Disagree     e. Strongly Disagree
6) I learn English to understand English novels and story books and appreciate
English movies; otherwise my English learning will be useless.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
7) I learn English because it will enhance my status among friends.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
8) I really like to emulate (=imitate because admire it a great deal) the native
English speakers because it will help me to understand English better.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
9) I learn English to prove to myself that I am capable of learning English.
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
10) Ifeel honored while reading or speaking English in front of other students
a.Strongly Agree    b.Agree    c.Undecided     d.Disagree     e.Strongly Disagree
Appendix 2 : Englsih Achievement Test
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A. This will be the reading comprehension and vocabulary part of the exam.
You will have forty minutes to complete this section of the test. You will read
five different passages and answer three questions per passage. You will
receive two points for each correct answer.
Read the following passage and answer the questions below.
On a warm Spring afternoon, Nicole and her brother went outside to play. Nicole
was eight, and her brother, Robert, was ten. “Let’s go to the bridge,” Nicole said.
“If we stand on the bridge, we can see fish in the river”. “I don’t know…” Robert
said. “Mom told us, „Don’t go on the bridge.’ She said it’s dangerous. “Oh come
on,” Nicole said. “I’m not afraid. Are you.?”
Nicole and Robert walked onto the bridge and began looking for fish in the river.
The bridge was a train bridge. Three times a day, trains went over the bridge. But
Nicole and Robert weren’t thinking about trains. They were thinking about fish.
Choose the best answer that best corresponds to the reading then mark the
answer on the given answer sheet.
1. Why did they go to the bridge?       A. to see a train.
B. because their mother wanted them to go.
C. to see the fish.
D. to swim in the river under the bridge.
2. Why were Robert and Nicole going to do at the
bridge?      A. swim in the river below.
B. run across it.
C. look at the fish below.
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D. look at the city.
3. The word dangerous, underlined in the passage,
means:      A. not correct.
B. not safe.
C. not comfortable.
D. not warm.
Read the following passage and answer the questions below.
Dear Desiree,
Happy-birthday from your Daddy. I guess you wonder who we are. Well my
husband, Wade, went duck hunting, and guess what we found? The mermaid
balloon that you sent your daddy. There are no stores in heaven, so your daddy
wanted someone to do his shopping for him. I think he picked us because we live
in a town called mermaid. I know your daddy loves you very much and will
always watch over you.
Lots of love,
The MacKinnons
Choose the best answer that best corresponds to the reading then mark the
answer on the given answer sheet.
4. Why did the Mackinnons send this letter to Desiree?
A. Because they knew Desiree long ago.
B. Because Desiree lives with them in Mermaid.
C. Because they found the balloon that Desiree sent to her father.
D. Because desiree’s father is a friend of the Mackinnons.
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5. Which is correct about Desiree’s father?       A. He is in
Mermaid..
B. Desiree’s father is dead.
C. He makes balloons.
D. Her father sent the letter.
6. The word mermaid, underlined in the passage, means?
A. It is a city.
B. It is a woman who serves in the marines.
C. A fish that lives in the sea.
D. It is a woman that looks like a fish.
Read the following passage and answer the questions below.
Many smokers want to quit smoking. They know that smoking is bad for their
health. They know it can cause cancer and heart disease. But it is difficult for
them to stop smoking because cigarettes have a drug in them. The drug is
nicotine. People who smoke a lot need nicotine.
The first few times a person smokes, the smoker usually feels terrible. The
nicotine makes the person sick. In a few days, the smoker’s body gets used to the
nicotine, and the smoker feels fine. Later the smoker needs nicotine to feel fine.
Without it the smoker feels terrible. The smoker is addicted to nicotine.
Choose the best answer that best corresponds to the reading then mark the
answer on the given answer sheet.
7. What kind of drug is in cigarettes?
A. THC
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B. nicotine
C. caffeine
D. sedative
8. According to the passage, which statement is correct:
A. Smokers feel good when they start smoking.
B. Smokers feel nervous and depressed after smoking.
C. Smokers can not stop because the nicotine.
D. Smoking is easy to stop.
9. The word addicted, underlined in the passage, means:
A. Smokers enjoy cigarettes.
B. Smokers need it.
C. It makes smokers sick
D. Smoking causes cancer.
Read the following dialogue and answer the questions below.
Jan and Bill are talking on the phone. They are going to a party tonight.
Bill: Hello, may I speak to Jan?
Jan: Yes, this is she speaking.
Bill: This is Bill. Are you nearly ready, Jan?
Jan:  Well, it is six-fifty now. Give me about twenty minutes. The party starts at
eight, doesn’t it?
Bill: No, Jim said to be there about eight-thirty.
Jan: Okay, what are you taking?
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Bill: Jim said to bring some music. There is going to be some dancing, so he
needs a few more tapes. You have some good tapes, don’t you?
Jan: Oh yeah, I’ve got a couple of Whitney Houston tapes. They’re good, and the
new Red Hot Chili Peppers tape is great to dance to. I’ll bring that too.
Bill: Good. So listen, can you wait at the bus stop in front of your place? I’ll be
there in exactly an hour.
Jan: Okay, see you there.
Choose the best answer that best corresponds to the reading then circle the
answer on the given answer sheet.
10. What are they going to bring to the party tonight?      A. video tapes.
B. cassette tapes
C. CD’s
D. measuring tape.
11. What time are they going to meet at the bus stop?
A. 7:30
B. 7:50
C. 8:00
D. 8:30
12. The word nearly, underlined in the passage, means:
A. soon
B. almost
C. completely
D. rarely
Read the following dialogue and answer the questions below.
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The hamburger is not made of ham. It got its name from the German town of
Hamburgh, which was famous for its ground steak. German immigrants in the
United States introduced the “Hamburger steak”.
At the St. Louis world fair world fair in 1904, hamburger steaks were served on
buns for the first time. Hamburgers on buns were easy to eat and tasted good. This
became the usual way of eating hamburgers.
How did the hamburger become the most popular American food? The
introduction of the bun is an important part of the answer. Another important part is
McDonald’s, the fast food restaurant.
Choose the best answer that best corresponds to the reading then circle the
answer on the given answer sheet.
13. Who introduced the hamburger to the United States?
A. The owner of McDonald’s.
B. Americans made the first hamburger.
C. German people in Hamburgh.
D. German immigrants.
14. The meat in a hamburger is made of:      A. ham.
B. ground steak.
C. sausage
D. pork
15. The word buns, underlined in the passage, means:
A. Pieces of lettuce.
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B. Two pieces of ground steak.
C. Hamburger sauce.
D. Two pieces of bread on top and bottom of the meat.
B. This will be the grammar part of the test. There are fiveteen questions
total. Two questions from each of the passages above. You will have twenty
minutes to complete this section.
Each question is fill in the blank-multiple-choice. Choose the best answer that
completes the statement.
16. Make a correct sentence by using the following words :
us,  bridge, go, to, don’t, the, Mom, told.
A. Mom don’t told us go to the bridge.
B. Mom don’t go us to told the bridge.
C. Mom told us don’t go to the bridge.
D. Mom told don’t go the bridge to us.
17. Robert and Nicole walked_______ the bridge and began looking for fish in the
river.      A. in
B. at
C. onto
D. into
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18. I think he picked us because we live in a town_______ Mermaid.
A. be called
B. calling.
C. to be called.
D. called.
19. “I guess you are wondering______”.
A. who we are
B. that who we are
C. if who we are
D. who are we
20.Many smokers want to quit ________.
A. smoke
B. smoking
C. to smoke
D. smoked
21. They know it can cause cancer and heart disease. But it is
difficult_______because cigarettes have a drug in them.
A. for they to stop
B. for them to stop
C. for them stop
D. for they stop
22. The hamburger got its name from the German town Hamburgh, which was
famous_______ its ground steak.
A. for
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B. to
C. by
D. with
23. At the St. Louis world’s fair in 1904, hamburgers steaks _______on buns for
the first time.
A. were serving
B. were served
C. served
D. have served
24. Oh, yeah. I’ve got_______Whitney Houston tapes.
A. a little more
B. few more
C. little more
D. a few more
25. The party starts at eight,_______?
A. doesn’t it
B. isn’t it
C. does it
D. is it
26. Want- see- I-to-movie- film- the- a- in
The right arrangement is _______
A. I want to see a film in the movie
B. I see want a film in the movie
C. I want to see movie in a film
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D. I want a film to see in the movie
27. He has ___________ many mistakes in his life but we must forgive him.
A. made
B. performed
C. done
D. dictated
28. Most of us _________ our headmaster and we greet him whenever we see him.
A. respects
B. respected
C. respecting
D. respect
29. My neighbor found out that his car had lost two of _______ wheels.
A. his
B. their
C. it’s
D. its
30. Sulin _______ some cheese onto her plate of spaghetti.
A. sprinkling
B. dropping
C. throwing
D. showering
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Appendix 3 : Data of Validity and Reliability
A. Students’ Attitude
Reliability Statistics
Cronbach's
Alpha
N of Items
.942 12
Item-Total Statistics
Item
Number Scale Mean if
Item Deleted
Scale Variance
if Item Deleted
Corrected Item-
Total
Correlation
Cronbach's
Alpha if Item
Deleted
Summary
no1 22.38 22.34
.260
.943 Invalid
no2 24.56 27.39 .294 .942 Invalid
no3 31.21 28.33 .531 .940 Valid
no4 29.33 28.33 .508 .940 Valid
no5 34.65 28.33 .552 .940 Valid
no6 33.12 28.33 .516 .940 Valid
no7 32.34 28.33 .511 .940 Valid
no8 32.65 28.33 .366 .942 Valid
no9 31.78 28.33 .540 .940 Valid
no10 30.65 28.80 .426 .941 Valid
no11 30.21 28.23 .568 .940 Valid
no12 30.24 28.12 .468 .941 Valid
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B. Students’ Motivation
Reliability Statistics
Cronbach's
Alpha
N of Items
.854 12
Item-Total Statistics
Item
Number Scale Mean if
Item Deleted
Scale Variance
if Item Deleted
Corrected Item-
Total
Correlation
Cronbach's
Alpha if Item
Deleted
Summary
no1
29.33 28.33
.590 .943 Valid
no2 34.65 28.33 .669 .942 Valid
no3 33.12 28.33 .550 .940 Valid
no4 32.34 28.33 .633 .940 Valid
no5 32.65 22.56 .033 .940 Invalid
no6 31.78 28.33 .722 .940 Valid
no7 30.65 28.33 .814 .940 Valid
no8 30.21 28.33 .707 .942 Valid
no9 32.12 28.41 .571 .940 Valid
no10 30.55 23.11 .219 .941 Invalid
no11 30.41 28.50 .562 .940 Valid
no12 30.11 28.93 .398 .941 Valid
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C. English Achievement Test
Reliability Statistics
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Cronbach's
Alpha if Item
Deleted
Summary
no.1 24.90 25.334 .663 .833 Valid
no.2 24.83 25.730 .675 .834 Valid
no.3 24.87 25.913 .560 .837 Valid
no.4 24.83 26.764 .373 .842 Valid
no.5 24.90 26.093 .471 .839 Valid
no.6 24.93 25.513 .580 .835 Valid
no.7 24.90 25.610 .593 .835 Valid
no.8 24.90 26.024 .488 .838 Valid
no.9 24.97 27.757 .454 .852 Valid
no.10 24.83 27.592 .399 .848 Valid
no.11 24.93 27.926 .423 .852 Valid
no.12 24.80 28.372 -.076- .852 Invalid
no.13 24.90 26.024 .488 .838 Valid
no.14 24.80 27.269 .368 .845 Valid
no.15 24.83 27.661 .420 .848 Valid
no.16 24.97 25.413 .574 .835 Valid
no.17 24.97 27.551 .398 .851 Valid
Cronbach's
Alpha
N of Items
.847 32
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no.18 24.93 27.857 .038 .852 Invalid
no.19 24.93 25.651 .547 .836 Valid
no.20 24.77 25.909 .869 .834 Valid
no.21 24.87 26.326 .449 .840 Valid
no.22 24.90 25.679 .575 .836 Valid
no.23 25.00 26.759 .657 .846
Valid
no.24 24.87 27.913 .440 .851 Valid
no.25 24.90 25.748 .558 .836 Valid
no.26 24.93 25.237 .647 .833 Valid
no.27 24.97 26.171 .401 .841 Valid
no.28 24.73 28.478 .651 .850 Valid
no.29 25.00 27.586 .385 .851 Valid
no.30 24.83 26.006 .593 .836 Valid
no.31 25.00 27.793 .442 .853 Valid
no.32 25.00 25.931 .436 .840 Valid
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Appendix 4 : Data Description
Descriptive Statistics
N Range Minimum Maximum Mean
Std.
Deviation
Variance
Statistic Statistic Statistic Statistic Statistic Std. Error Statistic Statistic
STUDENTS'
ATTITUDE
10 19 27 46 36.00 2.055 6.498 42.222
51.733
15.611
STUDENTS'
MOTIVATION
10 23 20 43 33.20 2.274 7.193
ENGLISH
ACHIEVEMENT
10 13 12 25 20.50 1.249 3.951
Valid N (listwise) 10
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Appendix 5: Students’ Attitude Score
Students’ name
1 2 3 4 5 6 7 8 9 10
Total
score
Park Sung Hi 5 4 5 4 5 4 5 4 5 5 46
Gen Ha 5 4 4 4 5 5 5 3 4 4 43
Sung Jin Park 4 4 4 4 5 4 3 5 5 4 42
Ju Song 4 5 3 4 5 3 3 4 4 4 39
Gi Min 4 4 4 4 4 3 3 2 3 4 38
Kang Seol 4 3 4 3 4 3 4 3 3 3 34
Jo Sung Ha 3 3 3 4 4 3 2 3 3 3 31
Sook Jin 4 4 4 4 2 3 2 3 3 4 31
Yeu Eun 2 4 2 2 3 3 2 3 3 3 27
Kim Lie 3 3 4 3 4 3 1 2 2 2 27
102
Appendix 6 : Students’ Motivation Score
Students’ Name 1 2 3 4 5 6 7 8 9 10 Total
score
Park Sung Hi 5 4 5 4 5 3 5 2 5 5 43
Gen Ha 5 5 4 5 3 3 4 5 3 4 41
Sung Jin Park 4 4 4 4 5 3 3 4 5 3 39
Ju Song 5 4 3 3 5 3 3 3 3 4 36
Gi Min 4 4 4 4 4 3 3 2 3 4 35
Kang Seol 4 3 4 3 4 3 3 4 3 3 34
Jo Sung Ha 5 3 3 3 4 3 2 3 3 3 30
Sook Jin 2 3 3 3 3 3 2 3 3 3 28
Yeu Eun 2 3 3 3 3 4 2 2 2 2 26
Kim Lie 2 2 2 3 3 3 1 2 1 1 20
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2111111101114
2210010101115
2101111111116
2311111111117
1710011100018
1900100101119
25111100010110
22111111111111
25010010011012
22011111111113
25101111111114
24011001101115
20110111111116
21100011011117
23011111100018
17100001101119
27011111111120
23111011111121
23110111011022
19000100111123
23100111110124
19011101101025
18011111101126
21111001110127
28010011101128
19100100111029
25101011010130
12161820202223232425Total
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Appendix 8 : Data of Normality Test
Test Statistics
STUDENTS'
ATTITUDE
STUDENS'
MOTIVATION
ENGLISH
ACHIEVEMENT
Chi-Square
5.31a 1.60b 2.50c
Df 8 9 6
Asymp. Sig. .499 .240 .857
a. 9 cells (100.0%) have expected frequencies less than 5. The
minimum expected cell frequency is 1.1.
b. 10 cells (100.0%) have expected frequencies less than 5. The
minimum expected cell frequency is 1.0.
c. 7 cells (100.0%) have expected frequencies less than 5. The
minimum expected cell frequency is 1.4.
Appendix 9 : Data of Linearity Test
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A. Linearity Test I ( X1 Y)
Case Processing Summary
Cases
Included Excluded Total
N Percent N Percent N Percent
English achievement  *
students' attitude
10 100.0% 0 .0% 10 100.0%
ANOVA Table
Sum of
Squares
df
Mean
Square
F Sig.
English Between
achievement * Groups
students' attitude
Within Groups
Total
(Combined) 144.100 8 18.013 9.006 .027
Linearity 100.066 1 100.066 50.033 .018
Deviation from
Linearity
44.034 7 6.291 3.145 .210
2.000 1 2.000
146.100 9
Measures of Association
R R Squared Eta Eta Squared
English achievement
students' attitude
* .828 .685 .993 .986
B. Linearity Test II (X2 Y)
Case Processing Summary
Cases
Included Excluded Total
N Percent N Percent N Percent
English achievement
students' motivation
* 10 100.0% 0 .0% 10 100.0%
ANOVA Table
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Sum of
Squares
df
Mean
Square
F Sig.
English
achievement
students'
motivation
Between (Combined) 149.100 8 19.612 9.006 .052
* Groups
Linearity
102.096 1 100.066 52.033 .016
Deviation from
Linearity
46.034 7 6.682 3.745 .017
Within Groups
Total
2.000 1 2.000
152.100 9
Measures of Association
R R Squared Eta Eta Squared
English achievement
students' attitude
* .801 .795 .873 .896
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Appendix 10 : Regression Statistic A. Students’ Attitude toward English
Achievement ( X1 Y)
Variables Entered/Removedb
Model
Variables
Entered
Variables
Removed
Method
1 students'
attitudea
. Enter
a. All requested variables entered.
b. Dependent Variable: English achievement
Model Summary
Model R R Square
Adjusted R
Square
Std. Error of the
Estimate
1 .828a .685 .646 2.399
a. Predictors: (Constant), students' attitude
ANOVAb
Model Sum of Squares Df Mean Square F Sig.
1 Regression
Residual
Total
100.066 1 100.066 17.390 .003a
46.034 8 5.754
146.100 9
a. Predictors: (Constant), students' attitude
b. Dependent Variable: English achievement
Coefficientsa
Model
Unstandardized
Coefficients
Standardized
Coefficients
T Sig.
B Std. Error Beta
1 (Constant)
students'
attitude
1.826
.513
4.495
.828
.406 .695
.003
.123 4.170
a. Dependent Variable: English achievement
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B. Students’ Motivation toward Englsih Achievement (X2 Y)
Variables Entered/Removedb
Model
Variables
Entered
Variables
Removed
Method
1 students'
motivationa
. Enter
a. All requested variables entered.
b. Dependent Variable: English achievement
Model Summary
Model R R Square
Adjusted R
Square
Std. Error of the
Estimate
1 .762a .581 .529 2.712
a. Predictors: (Constant), students' motivation
ANOVAb
Model
Sum of
Squares
df
Mean
Square
F Sig.
1 Regression
Residual
Total
81.669 1 81.669 11.106 .010a
58.831 8 7.354
140.500 9
a. Predictors: (Constant), students' motivation
b. Dependent Variable: English achievement
Coefficientsa
Model
Unstandardized
Coefficients
Standardized
Coefficients
t Sig.
B Std. Error Beta
1 (Constant)
students' motivation
6.595 4.260
.762
1.548
3.332
.160
.419 .126 .010
a. Dependent Variable: English achievement
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C. Students’ Attitude together with Students’ Motivation toward English
Achievement ( X1 X2 Y)
Variables Entered/Removed
Model
Variables
Entered
Variables
Removed
Method
1
Students’
motivation,
students’
attitudea
. Enter
a. All requested variables entered.
Model Summary
Model R R Square
Adjusted R
Square
Std. Error of the
Estimate
1 .830a .689 .600 2.499
a. Predictors: (Constant), students’ motivation, students’ attitude
ANOVAb
Model
Sum of
Squares
df
Mean
Square
F Sig.
1 Regression 96.784 2 48.392 17.749 .017a
Residual 43.716 7 6.245
Total 140.500 9
a. Predictors: (Constant), students’ motivation, students’ attitude
b. Dependent Variable: English achievement
Collinearity Diagnosticsa
Model Dimension
Eigen
value
Condition
Index
Variance Proportions
(Constant)
STUDENTS'
ATTITUDE
STUDENS'
MOTIVATION
1 1 2.971 1.000 .00 .00 .00
111
2 .021 11.813 .82 .02 .28
.72
3 .008 13.573 .18 .98
a. Dependent Variable: English achievement

